
 
 
 

St Paul’s School 
Our Core Values are: 
 
H – Honesty – We tell the truth (in a kind way) 
E – Empathy - We care about how others feel 
A – Ambition – We want the best (for ourselves and each other) 
R – Respect – We treat everyone with respect (including ourselves)  
T – Trust – We can be trusted (and can trust each other)  
 
Our expectations are: 
 

 We always tell the truth in a kind way. 

 We consider how other people will feel about our words and actions. 

 We do our best work and help others to do the same. 

 We use kind words and actions 

 We can be trusted to do the best to help ourselves and others. 

 

 
 
How we encourage positive behaviour.  
 

We encourage our young people to develop our core values, follow the school expectations, 
and succeed in school by: 
 
What we use When and why we offer it 

Verbal Praise  Positive on-task behaviour in 

class. 

 General good behaviour during 

unstructured times. 

 Staying calm, during difficult 

conversations  
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 Displaying school values 

Home contact – (email/text/call)  Positive social interactions. 

 Supporting staff members or 

other pupils. 

 Using kind words or actions in 

response to difficult situations.  

 Displaying school values 

Reward Points in class groups   Positive social interactions. 

 Helping staff or pupils above and 

beyond what you have been 

asked to do. 

 Displaying school values 

Group Points   Working together as a team to 

show good  

o Learning 

o Social 

o Supportive behaviours 

 
 
 
We celebrate and encourage pupils' achievements and positive behaviours through various 
means, including our 'Walls of Fame'. These dynamic displays in classrooms and communal 
areas showcase pupil work (of their choice) and acknowledge positive contributions, 
reinforcing our school values and promoting a sense of pride. 
 
We give pupils the opportunity to self-reflect on their behaviours and how they demonstrate the 
school values through a daily RRR sessions supported by staff. 
 
 
How we reduce negative behaviour   

 
When a pupil engages in a behaviours that is not in line with our values, we will respond in one 
of these ways. 
 

 When a behaviour has impacted a relationship, we will implement a restorative 

approach. This involves a facilitated restorative conversation (detailed in Appendix A) 

aiming to repair harm, promote understanding of the impact of actions, and 

collaboratively determine a natural and proportionate consequence that discourages 

future negative behaviour and supports relationship rebuilding. 



 
 

 In instances where a restorative approach is not the primary intervention, we will employ 

a consistent, tiered system of consequences (Appendix B). Each consequence will be 

preceded by a period of reflection for the pupil, allowing them to consider their actions 

and opportunities for improvement. All consequence stages will be meticulously logged 

on the school's Management Information System (MIS) including actions carried out by 

staff. Stage 2 incidents will be followed up with direct communication to parents/carers 

via telephone. 

 
 

 In the case of very serious incidents and only after all other options are exhausted, the 

leadership team reserve the right to use Suspensions and Permanent Exclusion as a 

consequence. When this happens, we will follow the guidance set out by the 

Government and The Local Authority.  

 
Reward, Repair, Reflect (RRR) Sessions  

As part of our twice-daily timetabled RRR sessions, pupils and staff engage in structured 
reflection to: 
 

• Discuss decisions and their impact in a safe, respectful environment. 

• Share feelings openly, promoting emotional literacy and empathy. 

• Focus on the “Why” rather than the “What”—understanding the reasons behind choices 

rather than simply labeling behaviors. 

• Prepare pupils for their next stage in life by teaching accountability and resilience. 

 
We reinforce the principle that: 
 

• All emotions are valid, but responses to those emotions may not always be appropriate. 

• Pupils learn strategies to regulate emotions and make positive choices, supported by 

restorative practice and tailored interventions. 

 
 
As an SEMH Special School, we acknowledge that all our pupils possess unique additional 
needs as outlined in their Education, Health and Care Plans (EHCPs). Our approach to 
behaviour management is underpinned by ongoing assessments, individualised behaviour 
plans, and targeted support programmes tailored to these specific needs. To ensure equality of 
opportunity and effective support, the strategies and accommodations detailed in each pupil's 
EHCP and associated support plans will be consistently integrated and considered within both 
our rewards and sanctions systems as described in this policy. 
 



 
Related Policies  

 

 Online Safety 

 Attendance (plus the attendance and belonging strategy) 

 Bullying 

 Safeguarding  

 
 
 

 
 
Appendix A: Restorative Conversation Framework 
This appendix outlines the St Paul's School framework for conducting restorative 
conversations. Our aim is to repair harm, build understanding, and foster positive relationships 
when incidents occur. Restorative conversations are facilitated dialogues involving those 
affected by an incident, aiming to address the impact of the behaviour and agree on a way 
forward." 
 
1. Prepare the Space 

Choose a calm, private setting where everyone feels safe. 
Ensure there’s enough time for the conversation without rushing. 
 
2. Set the Ground Rules 

Speak respectfully and listen actively. 
No interruptions—everyone gets a chance to share. 
Focus on feelings and impact, not blame. 
 
 
3. Use a Structured Framework 

Our approach is the Restorative Questions model: 
 

 What happened? 

 Let each person explain their perspective. 

 What were you thinking and feeling at the time? 

 Explore emotions behind actions. 

 

 Who has been affected and how? 

 Identify the impact on individuals and the community. 

 What needs to happen to make things right? 

 

 Discuss solutions and commitments. 



 
4. Encourage Empathy 

Help participants understand each other’s experiences. 
Validate feelings without excusing harmful behavior. 
 
5. Agree on Actions 

Create a clear plan for repairing harm (e.g., apology, restitution, behavior changes). 
Ensure everyone agrees and feels heard. 
 
6. Follow Up 

Check in later to see if commitments were honored. 
Reinforce positive changes and relationships. 
 
 
 
 
 
 
 
 
 
 
Appendix B: Natural and Proportionate Consequence examples following decisions.  
 

A natural consequence is one that flows directly from the behaviour, such as: 
tidying up a mess made.  
A proportionate consequence is one that is commensurate with the severity of the behaviour, 
ensuring it is fair and not overly punitive or insufficient.  
For example, if a pupil damages property, a proportionate consequence might involve 
contributing to the repair of the area or undertaking a task to replace or fix the item. 
 
In line with our Safeguarding Policy, any behaviour that raises concerns about a pupil's safety 
or well-being will be addressed immediately and reported according to established 
safeguarding procedures. Staff are trained to recognise signs of harm and to follow the 
mandated reporting pathways. 
 
All consequences will be logged as an action on the MIS system. 
 
Repercussion stages apply to negative choices that are not linked to identified needs 
and fall outside the support strategies outlined in the EHCP. 
 
 

Stage Staff action  Example  

 1 Restorative approach 
(staff involved/observed 
incident) 

Focused discussion informally after pupil has 
reregulated.  
 



 

 2 Consqunece – After 
reregulation if necessary.  
(staff involved/observed and 
class TA’s) 
 

Cleaning up a mess or assisting with clearing a 
similar area if the original space has already been 
restored. 
 

 3 Update to parents. 
(Nominated member of staff) 
 

• What happened 

• How staff responded 

• How pupils responded to Stage’s 1 and 2 

• How home, school and pupils can develop 

next steps. 

 4 Complete change of activity 
(Class teacher) 

If a significant issue occurs during a specific 
activity (e.g., at the farm), the next scheduled 
activity will be temporarily changed to one that 
supports pupils in developing alternative 
responses and self-regulation strategies. 
 

Possible update to pupil Risk Assessment and Behavior Plan (Class teacher and base TA) 
 

5 SLT involvement  Once all 4 stages have been tried and all 
evidence shows the pupils still do not understand 
consequences (to them and others) of their 
actions. 
 
Each response will be personalised and 
appropriate to needs.  

 
  


